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No media

No handout

�Preparation:  Arrive at least a half hour early.  Have your space set-up at least fifteen minutes before 
participants arrive.  Greet participants as they arrive to establish rapport.  

�Materials Needed: Parking lot, pencil boxes, pencils, sticky notes, highlighters, markers, chart paper, 
tape, music of your choice, speakers, projector, screen 

�Introduction: Introduce yourself briefly, and establish a connection with the audience.  Begin by 
highlighting your background in education.  Tell about a brief personal experience that assures participants 
of your knowledge base, and also lets them know that you understand their situation.



No Media

No Handout

Say: Each practice is organized on the Doing What Works website into these four categories.

Practice Summary
This section offers an overview of the practice & see the issues it addresses. These slides are indicated 
with the orange globe icon.

Learn What Works
This section offers a better understand about the research base behind the practice. These slides are 
indicated with the green circle icon.

See How It Works
This section offers examples of schools engaged in these practices. These slides are indicated with the 
blue cog icon.

Do What Works
This section offers action ideas and examples of tools to improve your own practice.  This section pulls all 
of the ideas together from the previous three sections. These slides are indicated with an icon that displays 
an orange circle with an arrow in it.
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No Media

Handout #1: Preschool Next Steps

Say: According to the Preschool Language and Literacy Overview Video, there are 2 main research-based, 
instructional practice recommendations for improving the quality of preschool  language and literacy 
instruction that are closely related to later success in reading.  They are Teaching Phonological 
Awareness and Engaging Students in Interactive and Dialogic Reading. Using both recommended 
practices improves the language and literacy skills of pre-school aged children.  We are going to look 
closer at the first Recommended Practice-Teaching Phonological Awareness.  

Find your Preschool Language and Literacy Next Steps.  Use this form to record personal goals and 
action steps that you set for yourself during the training.
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No Media

No Handout

Say: Phonological awareness is the ability to detect and manipulate the sounds in words independent of 
word meaning. It improves school readiness skills and can be taught before children learn to read.
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No Media

Handout #1: Preschool Language and Literacy Next Steps

Say: Teachers can help preschool children, ages 3 to 5, by providing phonological awareness instruction 

that is systematic and explicit, integrated into daily activities, including planned individual and group 
instructional sessions, and tailored to children's learning needs at all developmental levels. Students benefit 
when teachers use clear pronunciation of sounds and provide immediate feedback to correct errors, 
including having children produce correct responses. Phonological awareness instruction can be combined 
with letter knowledge training to help children learn alphabet letters and make the explicit link between 
letters and sounds, which facilitates the use of letter-sound knowledge to read and build words. Students 
who develop these critical skills are better prepared for learning how to read.
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No Media

Handout #2:  Phonological Awareness Word Splash

Say: In your binder you have a Phonological Awareness Word Splash Handout.  This is a vocabulary word 
splash containing the key vocabulary that we are going to cover during today’s training.  Please find your 
PA Word Splash, and with your shoulder partner, review the words on the word splash and write down any 
of the definitions to the vocabulary words that you know.  

�Allow 3-5 minutes for participants to discuss and write down the definitions that they know.  

Say: During the training today, continue to record the word definitions, concepts related to the words, or 
even draw illustrations to help you remember the meaning of the words.
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Media: Preschool and Literacy visual diagram (already embedded)

Handout #3: Preschool and Literacy Visual Diagram

Say:   You have in your binder a handout of the Doing What Works Preschool Language and Literacy 
Diagram. This visual diagram illustrates the "big picture" of the recommended practices. It illustrates the 
main ideas of the two recommended practices and shows us what they can look and sound like. The left 
side shows the continuum of phonological awareness skills, and the right side explores ways to implement 
interactive and dialogic questioning techniques. We are going to focus right now on the Recommended 
Practice illustrated on the left hand side of this diagram-Teaching Phonological Awareness.



No Media

No Handout

Say: Students with phonological awareness understand the sound structure of words and sentences.

Phonological awareness includes knowing that:

•sentences can be segmented into words;

•words can be segmented into syllables;

•words can be segmented into their individual sounds;

•words can begin or end with the same sounds;

•the individual sounds of words can be blended together; and

•the individual sounds of words can be manipulated (added, deleted, or substituted).

Phonological awareness is auditory —students can do most phonological awareness activities with their 
eyes closed.
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No Media

No Handout

�Read the slide out loud

Say: Research indicates that for learning to read, the phoneme level of phonological awareness is the most 
critical.  When words are spoken, their phonemes are blended together. Phonemes are represented in 
written words as single letters or combinations of letters. Phonemic awareness is one of several skills under 
the umbrella of phonological awareness. It is not the same as phonological awareness; it is one type of 
phonological awareness. Sometimes the terms “phonological awareness” and “phonemic awareness” are 
used interchangeably. “Phonological awareness” refers to the more general understanding of the sound 
structure of words and sentences. “Phonemic awareness” focuses on the specific individual sounds (or 
phonemes) in words. We will discuss more about the different levels of phonological awareness, including 
phonemic awareness, in a few minutes.
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Media: Teaching Phonological Awareness in Preschool Multimedia Overview (7:57 min.)

No Handout

Say:  This overview describes phonological awareness and its importance. It emphasizes planning 
instruction along a sequential developmental continuum of skills, scaffolding instruction, and providing 
teachers with support through modeling, practice, and reflection. (7:57 min)

As you watch, use the note page provided  in your binder to write down what you see and hear the teacher 
do that refers to Phonological Awareness.  Specifically watch for ideas on introducing PA activities, 
scaffolding to meet the individual needs of students , and intervening with a correction procedure.

�Watch the video

�After the video:

Say: Review what you wrote down on your note page.  In just a moment you’re going to share those ideas 
with your shoulder partner. (allow 30 sec.)  Share with your right shoulder partner what you saw and heard 
in the video regarding phonological awareness, as well as ideas you saw on introducing PA activities, 
scaffolding to meet the individual needs of students , and intervening with a correction procedure..  (allow 
45 sec.)
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No Media

No Handout

Say:  Take a minute to read this slide to yourself.  (Allow 1 minute for participants to read the slide) 

Ask:  What do we know about the continuum of Phonological Awareness?

(Chart ideas as participants share out)



No Media

Handout #2:  Phonological Awareness Word Splash

Say: Find your Phonological Awareness Word Splash Handout and with your shoulder partner, discuss the 
difference between phonological awareness and phonemic awareness.  How are they the same? Different?  
Write the definitions of the words you have learned. 

�Allow 3-5 minutes for participants to discuss and write down the definitions that they know.  
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Media: Providing Phonological Awareness Instruction Expert Interview (6:18 min.)

No Handout

Say: Let’s watch Dr. Susan Landry, from the University of Texas Health Science Center of Houston, as she 
describes the developmental continuum of phonological awareness and why it is important to address skills 
at the highest level of the continuum, including linking letters and sounds. (6:18 min) 



No Media

No Handout

Say: In the center of your table you will find a card with a question on it.  Discuss the answer to the question 
with your table mates.  Choose a spokesperson to share out to the rest of the room, and a recorder to write 
down the answer.

�Allow 5 minutes for discussion.

�Give each table one of these questions to discuss and illustrate the answer on chart paper (optional):  
then have each table share highlights from their discussion and the visual they created.

• What is phonological awareness?

• Why it’s important to teach phonological awareness in preschool?

• Explanation of the levels of phonological awareness skills on the developmental continuum? 

• Importance of teaching all skill levels on the continuum?

• Illustrations of rhyming, blending, segmenting, and other sound manipulation activities?

Providing Phonological Awareness Instruction—Susan Landry, Ph.D. 

• Why teachers need professional development to learn and teach these skills 

• Importance of monitoring progress, choosing instruments, using data 

• Value of small-group instruction 

• Embedding instruction into thematic units and during daily activities such as read alouds 

• Building preschoolers’ knowledge base of sounds and understanding that letters have sounds that 
combine to make words

About the Interviewee 

Dr. Susan H. Landry is a developmental psychologist and the Michael Matthew Knight Professor in the 
Department of Pediatrics at the University of Texas Health Science Center at Houston (UTHSC-H). In 
addition, she is the founder and director of the Children’s Learning Institute. The institute includes 10 
programs, initiatives, and partnerships and is actively involved in numerous research grants, community 
programs, and training activities related to the goal of promoting quality learning environments for young 
children. 

Notes continue on the next page.
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Full Transcript (short version) 

Phonological awareness is all auditory. That means children are listening, hearing sounds, and then trying 
to play with manipulating those sounds. For example, rhyming—cat, bat, hat—that would be a beginning 
area of phonological awareness for a young child to be exposed to. It’s different from phonics in that it’s not 
linked to the written word, so that a child is really just learning at this point to hear and pay attention to 
sounds and to be able to manipulate the sounds themselves. 

The term “phonological awareness” is very descriptive of what’s going on. They are, or young children are 
becoming very aware of sounds. And we take that for granted—phonological awareness for most adults is 
sort of second nature. You hear sounds, you can make the first sound of a word, but for a young child, 
listening for the first sounds of a word and separating it from the second part of the word like “sidewalk” or 
“s-ide” and putting those back together—that’s a very new thing for them, a new activity to get involved in. 

We’re learning that phonological awareness is one of the most critical things a child needs to be exposed to 
along with language building activities and print knowledge, or print awareness activities, to prepare them 
to be successful to learn to read. And, it’s important because they are beginning to sensitize themselves to 
learn to hear those sounds. And reading is about making sense of written words on the page. And being 
able to translate a written word into sounds. So this is that beginning piece where the child starts to pay 
attention to the fact that there are different sounds, that words are made up of different sounds, before they 
get to that symbolic stage of seeing printed words and having to put that together with the sounds those 
printed words make. 

We are learning from an analysis in reading of all of the research that has been conducted from the 1920s 
to present—that phonological awareness is one of the key predictors of reading success in schools if it 
occurs in the early childhood period. We know that there are stages of learning or a continuum of skills in 
the area of phonological awareness development. I often refer to a chart that shows us one sort of way of 
illustrating that continuum. The early stages that maybe would be occurring at the beginning of that pre-k 
year are things like children playing with rhyming, hearing that the ends of words sound the same, 
segmenting sentences into words, segmenting words into syllables. But, you want to see that in that 
classroom, not too late in the year, they’re getting to more complex levels of the continuum, such as being 
able to blend the sounds in words, or segment the sounds in words. More complex and probably more 
important than the early stages of separating a sentence into words or a word into syllables, or being able 
to string out a string of rhyming words like hat, bat, sat, mat. They also get to the point where they can take 
a word and if you said, “Say the word ‘hat’ without ‘h,’” and they can go, “At.” Or, “What happens if you put 
‘h’ and ‘at’ together?” and they can say, “Hat.” Those are critically important aspects of a continuum. 

Combining sounds and letters has a great benefit because, ultimately, children need to be able to, when 
they read, recognize that when they see that letter on the page, that there’s a sound that goes with that 
letter. That’s what we’re trying to develop in pre-k, the knowledge base around the names of the letters and 
the sounds letters make, and also that these words that are made up of letters have initial sounds and 
ending sounds. 

And you’re doing that by giving them all the pieces to the puzzle, and when you bring phonological 
awareness activities together with letter recognition and that letters have sounds, you’re beginning to put 
the pieces of the puzzle together with them. 
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No Media

No Handout

Say:  There are two major areas that must be in place in order to effectively develop the phonological 
awareness skills of children.  First is intentional planning, and the second is support for the teacher and 
progress monitoring.  Let’s examine the why’s and the how’s of intentional planning a little closer.



No Media

No Handout

Say: Our first example comes from Syracuse City School District in New York.  Here are the demographics 
for Syracuse.

Additional Site Information:

The Syracuse Early Reading First program is administered through the Syracuse City School District, 
which provides strong support for the program. Pre-kindergarten is included in the district curriculum and 
pre-K and K teachers are trained in vertical teaming. The program's location in a high-poverty area with a 
large ELL population and an inclusionary education model has challenged staff in meeting the needs of 
children entering the program with varying language skills and at different developmental levels. 

Syracuse's use of a scaffolded instructional approach to teach preschool language and literacy skills has 
been effective in improving children's learning outcomes. Intensive and ongoing professional development 
in using interactive and dialogic reading strategies and a continuum of phonological awareness skills to 
plan and differentiate instruction has played a critical role in improving classroom teaching. Coach-teacher 
partnerships have proven successful at maintaining program improvement through a process of inquiry, 
classroom observation, and on-site mentoring support. 

The program's explicit instructional model incorporates an integrated approach to teaching phonological 
awareness skills throughout the day and the use of interactive and dialogic reading strategies to promote 
vocabulary, comprehension, and other oral language skill acquisition. Recognizing that instruction needs to 
be planned, intentional, and developmentally based has been an important lesson learned by Syracuse 
staff. 

Syracuse's success is related to its commitment to sustaining the program through extensive teacher 
training and support based on the individual needs of teachers. Helping teachers understand how to use a 
developmental continuum to plan instruction and interactive techniques to engage children in learning has 
been essential to strengthening classroom practice.
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Media: Expert Interview Presentation: Phonological Awareness All Day Long

Handout #4: Phonological Awareness Resource Books Handout

Say:  Listen to preschool teacher Kimberly Riley explain how to incorporate phonological awareness 
activities, including explicit instruction and small group learning.  While you are listening,  take 3 sticky 
notes and write down 3 concepts that you think are key to this topic.



No Media

No Handout

�Give participant’s a chance to share with each other, and then ask for individuals to share with the rest of 
the room.  

�Allow 2-3 minutes for this activity, including the sharing out.
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No Media

No Handout

Say: Here is a diagram illustrating the phonological continuum that we have been discussing.  As you can 
see, the easiest skill is that of sentence segmentation, with the skills becoming increasing more complex as 
we move up the continuum with phoneme blending, segmenting and manipulation being the most difficult 
skills. Manipulatives can be used as visual supports to reinforce the auditory phonological skills being 
practiced.  Remember that all of these are auditory skills.  We are not yet attaching sounds to letter 
symbols.  When we begin to do that, we are leaving the phonological skill set and introducing children to 
Phonics.  

As we can see by this diagram, phonological awareness involves skills that can be represented by a 
continuum.  

Rhyme, alliteration, and sentence segmentation are levels of phonological awareness that are emphasized 
the most during preschool.

Examples:

• I see a shoe. What words rhyme with shoe?

• Look around. What do you see that begins with the /p/ sound?

• Clap the words in this sentence: The teacher wrote a letter. How many claps did you ear? Five. How 
many words? Five.

�Point to the bottom green segment of the triangle.

Say:  Sentence segmentation helps students understand that sentences are composed of separate words.

�Point to the red segment of the triangle –Syllable Segmenting and Blending

Say:  Blending syllables to make words and segmenting words into syllables help students distinguish 
distinct units of sounds.

Notes continue on the next page.
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Examples:

• Counting, clapping, tapping, and finger-snapping are ways students can show they hear the 

different syllables in words.

• Have students orally produce the syllables as they blend syllables into words and segment words 

into syllables.

�Point to the orange segment of the triangle-Onset Rime Segmenting and Blending

Say:  One-syllable words can be segmented into their onsets and rimes. 

Examples:

• The onset consists of the initial consonant or constant cluster of a word: /sh/ in shake.

• The rime is the vowel and consonant sounds that follow the onset: -ake in shake.

• Groups of onset-rimes are sometimes called “word families.”

�Point to the yellow top of the triangle-Phoneme Segmenting, Blending and Manipulation

Say: Blending phonemes into words and segmenting words into phonemes helps students learn to 

read and spell words. Manipulating phonemes in words by adding, deleting, or substituting them is 

the most complex phonological awareness task.

Examples:

• What word do you have when you add the /b/ sound to the beginning of the word right? (bright)

• What word do you have when you change /l/ for /s/ in sight? (light)

• What word do you have when you take away /t/ from light? (lie)
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No Media

No Handout

Say:  For this activity, you get to create another type of visual for the Phonological Continuum.  Find your 
“Frog and Toad Are Friends” partner and then find another pair to partner with to form a group of four.  On a 
piece of chart paper, create an example of the phonological continuum and give examples of each of the 
skill levels.  You can use the one in the power point as an example to work from.  You have 10 minutes.

Optional Alternate Activity (depending on the number of participants, room set up, etc.):

Materials: chart paper for each table

�Assign each table a type of phonological awareness. Ask each table to add examples of

activities that can be used to teach their assigned type of phonological awareness to students 

at each grade level.

�Allow 10 minutes. Call on tables to share an example activity, sampling grade levels (if 

appropriate  to audience) and types of phonological awareness.
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Media:  About Oceans-Integrating Language and Literacy Activities (4:28)

No Handout

Say: In this video a preschool teacher discusses how she plans early literacy and language instruction, 
extends learning through teachable moments, and monitors student learning using a thematic unit on 
oceans. 
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No Media

No Handout

Say: At your tables, take a few minutes to discuss these questions about the video you just viewed.  Then 
we will discuss these briefly as a whole group.  (Allow 5-10 minutes for discussion)

�Discuss these questions (5 minutes)  as a whole group with participants sharing out what was discussed 
at their table.
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Media: Expert Interview Video: Letters vs. Phonemes (1:56 min) 

No Handout

Say:  Dr. Louisa Moats, reading expert and consultant, illustrates the difference between a phoneme and a 
letter and explains why it is important to teach phonological awareness skills in addition to letter knowledge. 
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No Media

No Handout

Say:  Dr. Louisa Moats talked to us about how difficult it can be to isolate the specific phonemes in words 
because of the difficultly  our language.  So, since this is such an important skill, let’s revisit Phonemic 
Awareness and practice identifying the phonemes in words.  The phonemic awareness skill that we will be 
practicing is phoneme segmentation.

How many phonemes do you hear in these words:  pat -/p//a//t/ (3),  tail-/t//ai//l/  (3),  truck-/t//r//u//ck/ (4),  ox 
- /o//ck//s/ (3).

Optional Demonstration Activity and Discussion (the use of this activity is dependent on the 
knowledge level of the participants)

Materials:

• Four pennies Blank transparency

Place three pennies on the transparency, in the top right-hand corner.

Say: The word mat has three letters and three phonemes, /m/ /a/ /t/.

Move a penny as you say each sound.

Say: How do we know that mat has three phonemes? When we pronounce the word mat, there is no break 
between the sound segments. But, we can show there are three phonemes in mat by 

comparing it to other words.  When we compare mat to sat, we hear that these words differ in the 
initial phoneme.

Move the first penny.

Say:  When we compare mat to map, we hear that these words differ in the final phoneme.

Move the last penny.

Say: And when we compare mat to met, we hear that these words differ in the medial phoneme.

Move the middle penny.

Say:  How many phonemes are in cape?

Move a penny as you say each sound: /k/ /a/ /p/. 

Say:  Phonemes are sounds and may not correspond exactly to the number of letters; in this case, the final 
e I s silent.  How many phonemes are in shake?

Move a penny as you say each sound: /sh/ /a/ /k/.

Say:  the consonant digraph /sh/ makes one sound.
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Media: Expert Interview Video: Phonemic Segmentation (2:20 min)

No Handout

Say:  Now let’s watch Dr. Louisa Moats demonstrate activities for teaching segmentation and connecting 
sounds to letters.   On your note page, write down the different steps that you see Dr. Moats use to scaffold 
the development from phonemic awareness sound segmentation to word building.

27



No Media

Handout #2: Phonological Awareness Word Splash

Say:  Phonological awareness is related to both  letter-sound knowledge and the alphabetic principle.   
Phonemic awareness instruction helps students understand how sounds map onto print.  As early as 
preschool it is important to begin pairing phonemic awareness activities with print to develop letter-sound 
knowledge as early as possible, so that students can begin to decode print.  Some children quickly 
understand the alphabetic principle and learn to make the connections between letters and sounds to 
identify and read words. These children learn to read more easily than children who have difficulty 
acquiring these skills.  It may take more exposure for some children to gain this understanding to multiple 
exposure to these skills in preschool is critical .

�Point to the definition of the word “phonics” 

Say:  When letters or print are added to a phonological awareness activity, the activity becomes a phonics 
activity.  Phonics instruction focuses students’ attention on letters and their sounds. During reading and 
spelling activities, students begin to combine their knowledge of phonological awareness and phonics. For 
example, they may use word families to spell and read words that contain a common rime, such as /at/: hat, 
mat, cat, sat, and fat.  Or, they may say each sound to help them spell and decode words, such as /s/ /i/ /t/, 
to spell or read sit.

Both phonological awareness and phonics are important components of a comprehensive beginning 
reading program.
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No Media

Handout #2:  Phonological Awareness Word Splash

Say: Find your Phonological Awareness Word Splash Handout and with your shoulder partner, discuss the 
importance of phonemic awareness as it relates to early literacy skills and learning to read.  Why is 
phonemic awareness so important? 

�Allow 3-5 minutes for participants to discuss and write down the definitions that they know.  
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No Media

No Handout

Say:  At your table, share the different steps that you saw Dr. Moats use in the video to scaffold the 
development from  the phonological  skill of phonemic awareness sound segmentation to the phonics skill 
of word building. (Allow 3-5 minutes for tables to talk)

�Using chart paper, have different tables share out the progression that Dr. Moats used to take a student 
from the phonemic awareness level to word building.  

1-auditory segmentation of words

2-use of chips and visuals (leaf, sun, etc.)

3-use of different colored chips representing the different sounds

4-replacement of the colored chips with the represented letter
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Media: Expert Interview Video: Letters and Sounds (2:34 min)

No Handout

Say:  Watch  kindergarten teacher, Kabee Lee, demonstrate an effective classroom activity for teaching 
phonemic awareness, including a brief lesson on letter-sound correspondence. 
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No Media

Handout #5: Daily Lesson Plans for Four-Year-Olds  

Handout #1: Next Steps for Preschool Handout

Say:  Find your “Where the Wild Things Are” partner.   Look through the Daily Lesson Plans for Four-Year-
Olds  and highlight all the phonological awareness instruction and practice opportunities.  Discuss these 
questions: Are you using a similar planning tool in your current practice?  On your Next Steps handout, list 
specific ways you will more consistently integrate Phonological Awareness activities throughout your day.
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No Media

No Handout

Say:  This is a chart that came from the Foundations of Reading; Effective Phonological Awareness 
Instruction and Progress Monitoring Module from the College of Education at the University of Texas 
Austin.  It clearly reflects the most current research behind DWW’s Recommended Practice of Teaching 
Phonological Awareness.  It outlines in a nut-shell what skills students need to learn, and also provides 
guidelines on how to teach these skills.  Phonological awareness needs to be taught using explicit and 
systematic instruction, as early as possible and with the use of assessments to inform our daily classroom 
instruction.  
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No Media

No Handout

Say:  We have been examining part one of our recommended practice which was the importance of 
planning your phonological awareness instruction.  Now we are going to take a closer look at how we as 
teachers can improve our practice and the use of classroom based assessments to inform our daily 
instruction and monitor the progress of our students.



No Media

No Handout

Say: Our next presentation comes from Lincoln, Nebraska and the Portales a Aprender Leer Project.  Here 
are the demographics for this project.  

�Briefly walk through the demographic information with the participants.

�Additional Site Information for Presenter: 

Portales a Aprender Leer is funded through an Early Reading First grant and serves an ELL population that 
is essentially all migrant children whose families work in the meatpacking industry. It is an innovative 
program that adds supplemental programs to build language and pre-reading skills to improve the 
effectiveness of the core curriculum. The supplemental program enables teachers to extend into more 
incidental teaching and learning integrated into daily activities. Portales is built on a sound foundation of 
explicit instructional programs and provides a valuable model of how to embed intensive, explicit instruction 
within child-centered early childhood practices.

Teachers are trained to use a developmental scope and sequence of phonological awareness skills to plan 
and differentiate instruction. They learn a mastery-oriented, instructional approach using an explicit "model 
> lead > test" sequence with immediate corrective feedback. Staff view student grouping as an essential 
part of this program, with frequent regrouping based on the changing skill levels of the children. Training 
has also focused on dialogic reading strategies, and vocabulary development is a key part of interactive 
reading lessons. 

The explicitness of instruction, clear models of implementation, and strong professional development 
program have been critical to this program's success. Portales ensures that practices are implemented with 
a high degree of fidelity by providing teachers with on-site coaching and continual classroom observation 
and training coaches on how to support teachers. A strong emphasis, both externally and internally, on 
coaching and providing teachers with enough support to scaffold student learning has contributed to the 
program's significant accomplishments.
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36

Media: Expert Interview Presentation-Phonological Awareness: A Sequential Approach

Handout #6: Using a Phonological Awareness Developmental Continuum  

Say:  Researcher Ron Nelson explains a developmental sequence for teaching phonological awareness 
skills and how to use it to track skill mastery. Download Using a Phonological Awareness Developmental 
Continuum for the framework.  As you listen to this presentation, be looking at the Phonological Awareness 
Developmental Continuum handout.



No Media

No Handout

Say:   Portales teachers use their framework to sequence instruction from introducing children to the 
concept of being attentive to sounds and then systematically moving on to the phonemic awareness task of 
manipulating sounds through deletion, identification, blending, and segmentation. The numbers 1-25 across 
the top of the chart refer to lessons; the sound recognition, phonological, phonemic, and other language 
skills listed down the left side of the chart are the instructional activities that correspond with each lesson. 

The “X” indicates the activity to be taught with each corresponding lesson, and that particular skill 
instruction proceeds across to the next X, which indicates the last lesson in which the skill will be 
presented. Look closely at the sequence and think about how you might use this approach to guide your 
lesson planning and individualize instruction.
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Media: Expert Interview Video: Phonological Awareness-Developmental Continuum

Handout #6: Phonological Awareness Developmental Continuum 

Say: In this video, Paula Ilacqua-Morales from Syracuse City School District in New York  discusses the 
importance of teaching phonological awareness skills along the phonological continuum and how to help 
teachers implement this practice and reinforce auditory work in preschool classrooms. (4:43 min)



No Media

Handout #6:  Phonological Awareness Developmental Continuum

Say: Get together with your Groovy Group.  Identify who will be the spokesperson for the group for this 
activity.  This should be a different person than the person who was spokesperson during the last group 
activity.  Discuss three different pieces of information from the video.  How did the information in the video 
compare to your current practice?  You can also assist each other fill in any of the blanks that you may 
have missed during the video. 
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No Media

No Handout

Say: Our next presentation comes from the Ready to Learn Providence Project, Providence, Rhode Island.   
Here are the demographics for this project.  

�Briefly walk through the demographic information with the participants.

�Additional Site Information for Presenter: 

Ready to Learn Providence (R2LP) has built a collaboration with partners in the community and administers 
two Early Reading First grants. Program staff spoke about the importance of creating a community of adult 
learners, which is central to their work.

The primary goals of the preschool program are to improve children's vocabulary, comprehension, 
phonological awareness, and letter and sound recognition skills. Teachers have been trained to teach 
phonological awareness along a skills continuum. The program promotes teaching in small groups and has 
found that while teachers generally start out most comfortable with large groups, they soon make the 
transition. Phonological awareness is taught in small groups and integrated in daily classroom activities. 
Teachers are also skilled in using interactive reading strategies.

Professional development is a major strength of this program. Teachers work with a full-time on-site mentor 
who models literacy strategies and helps with classroom implementation. Staff training activities are aligned 
with teacher and student needs. Staff credit their success in changing instructional practice to an intensive 
and ongoing teacher support effort.

The program's most innovative feature is the Personal Literacy Plan, an informal assessment tool for 
monitoring student progress. These plans include maintaining a record for each student of work samples, 
observations, audio recordings, and photographs. These materials are shared with students to reflect on 
their own progress and with teachers to inform practice. This assessment constitutes what program staff 
agrees is the strongest evidence they have of their success.
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Media: Audio Interview: Keeping Track of Student Progress With Portfolios (4:24 min) 

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Handout #8: Keeping Track of Student Progress with Portfolios Transcript

Say: Listen to early literacy coach, Susan Zoll,  describe using the Personal Literacy Plan to track student 
progress and plan instruction. At transcript of the discussion has been provided for you. As you listen, 
highlight important ideas and concepts.  Be prepared to share your answers during the next activity.
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No Media

Handout#7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: The Personal Literacy Plan (PLP) provides a framework for organizing assessment data to identify 
individual literacy strengths and needs and plan differentiated language instruction. Teachers, coaches, 
and mentors use PLPs to record literacy activities and children’s learning, including supporting 
documentation (e.g., portfolios with children’s work samples, assessments, audio recordings, and photo 
archives). They try to capture anecdotes and observations that represent growth, write summaries of what 
was learned, and share this information with colleagues to support self-reflection during monthly 
professional development meetings. 
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Find the Home/School Connection on your PLP tool.  

�Point out the different parts of the Home/School Connection part of the tool.
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Find the Name Writing section on your PLP tool.  

�Highlight this  part of the tool differentiating for needs of your participants.
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Find the  Upper and Lower Case Alphabet section on your PLP tool.  

�Highlight this  part of the tool differentiating for your participants.
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No Media

Handout#7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Here is an example of an informal assessment for Uppercase Letter Recognition and Name Writing.
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No Media

Handout#7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Find the  Rhyming and Nursery Rhyme Awareness section on your PLP tool.  

�Highlight this  part of the tool differentiating for your participants.
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Find the  Oral Langauge and Vocabulary Development section on your PLP tool.  

�Highlight this  part of the tool differentiating for your participants.  Emphasis that even though they may 
not use the assessment shown on the tool, the tool can be revised to reflect their current 
assessment data.
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

�Highlight this  part of the tool differentiating for your participants.  Emphasis that even though they may 
not use the assessment shown on the tool, the tool can be revised to reflect their current 
assessment data.
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No Media

Handout#7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

Say: Read this slide then find your  “The Hungry Caterpillar” partner to discuss the questions on the next 
slide.
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No Media

Handout #7: The Personal Literacy Plan: Using Assessment Data to Guide Instruction

�Give the directions for this activity.

�Allow 5-10 minutes for discussion.
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No Media

No Handout

Say:  Our next example comes from the Wayne County Literacy Acceleration Project in Waynesboro, 
Tennessee.  

�Walk through the demographics of this area.

�Additional Site Information for Presenter:

Wayne County is located in a rural setting with 700 square miles, 13,000 people, and a high unemployment 
rate. Phonological awareness and interactive reading are central components of the preschool curriculum. 
Teachers differentiate phonological awareness instruction by identifying which children need additional 
help during large group instruction and follow up during small group and learning center activities with 
instruction directed at individual developmental levels. 

Language goals include vocabulary and comprehension, and staff use interactive questioning strategies 
and follow an explicit instructional sequence of repeated readings. Staff report that this approach has been 
very effective in helping children improve language skills and move into the role of storyteller, a key goal of 
dialogic reading.

Professional development is another notable component of the Wayne County program. Training and 
classroom support is linked directly to classroom needs and assessment results. Classroom videotaping 
and role playing are two successful methods Wayne County has used with teachers to improve 
instructional practice.

Wayne County has built a strong relationship with its external evaluators, and this relationship has been a 
critical factor in its success. The program uses evaluation data to drive professional development activities, 
influence teaching strategies, and promote pre-K and recruitment of students. Evaluators play a vital role in 
summarizing assessment data, providing feedback to administrators and teachers in an understandable 
format, and helping to plan programmatic changes and professional development activities to improve 
practice.
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Media: Expert Interview Audio: Using Evaluation Data to Improve Teaching (4:44 min) 

Handout #9:  Using Evaluation Data to Improve Instruction

Handout #1: Preschool Next Steps 

Say:  Listen to how program director, Sherrie Curry,  called on external evaluators to help staff interpret and 
use data to support children's learning. Follow along with Using Evaluation Data to Improve Instruction as 
you listen.
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No Media

Handout #2:  Phonological Awareness Word Splash

Say:  Find your “The Hat” Book Partner.  With your partner, complete your Phonological Awareness Word 
Splash.

Share information with each other as needed to complete your Word Splash.
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No Media

Handout #15:  Early Literacy Progress Monitoring Rubric 

Say: At your tables, take a few minutes to discuss these questions about the audio you just heard.   Then, 
on your Next Steps Preschool Handout, record specific steps or goals for more effectively using data to 
improve the instruction happening in your classroom, school or even at the district level.   (Allow 5-10 
minutes for discussion)

�The next Do What Works Section of this part of this training section addresses Early Childhood 
Directors, Principals and Literacy Coaches and/Mentors and may  not be suitable for a training with 
teachers.  Move to the closing slides at this point if you determine that the following slides are not 
relevant for your participants. 
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No Media

No Handout

Say:  Teachers need to develop phonological awareness skills in their students as a foundation for learning 
sound-symbol relationships.

The next “Do What Works” section includes:

-Ideas in Action for the Early Childhood Program Directors and/or Leadership and,  

-Ideas in Action for the Literacy Coach or Mentors
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No Media

No Handout

Say:  As Program Directors and/or Preschool Principals you may ask yourself this question.  

Here are the Ideas in Action for Early Childhood Program Directors and Leadership-

-First, you will want to build professional development and support based on what teachers already know 
and what they are currently doing in their classrooms to teach phonological awareness.

-Next, it is important to demonstrate for teachers specific strategies for integrating  phonological awareness 
instruction throughout their daily schedules and  to support teachers in their planning and collaboration
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No Media

Handout#10:  Reflecting on Instructional Practice Self-Reflection Tool

Say: First, you need to find out what your teachers already know and what they are currently doing in their 
classrooms to teach phonological awareness.

•Schedule a staff meeting to find out what teachers already know and to provide an opportunity to share 
what they are doing in their classrooms. 

•Show the expert interview with Dr. Susan Landry discussing phonological awareness skill development 
and classroom implementation. 

•Review the importance of teaching along a developmental continuum to ensure that teachers have a solid 
understanding of the skills children need to learn in preschool. 

•Use the Reflecting on Instructional Practice tool to help teachers identify how they currently teach these 
skills and what more they can do to embed instruction into thematic units and during daily activities and 
routines. Preschool teachers and coaches can use this checklist to reflect on current practices in 
phonological awareness instruction and identify areas for improvement.  

Say:  Take a look at the Instructional Practice Self-Reflection Tool  in your packet of handouts.  Is this a tool 
that you feel would be helpful to plan and guide teachers professional development on teaching 
phonological awareness?

�Have them break up into small groups and share current practices.
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No Media

No Handout

Say:  Secondly, you will need to organize a staff training or mini-workshop to show teachers specific 
strategies that have been used effectively in other preschool classrooms and generate new ideas among 
your staff. Explain how integrating phonological awareness instruction into daily lessons and routines 
provides children with practice and reinforces learning.

Here are a few ideas that may be suitable for your staff and situation.

Show the slideshow of a preschool teacher demonstrating ways to expand instruction into daily classroom 
activities and routines, then break into small groups to design and demonstrate an activity teachers might 
use in their classrooms.

If teachers need additional help with specific phonological awareness activities, one of the following 
instructional videos might be useful: 
• Letters vs. Phonemes,  Phonemic Segmentation, and Letters and Sounds
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No Media

Handout #11: The Learning Together About Teaching Phonological Awareness

Handout #12: The Learning Together About Integrating Phonological Awareness Planning Chart Handout

Say:  Finally, you will need to guide teacher planning and collaboration.  Give teachers the  Learning 
Together About Integrating Phonological Awareness Planning Chart. You will find this tool in your 

participants packet.  Ask your teachers to work with a partner to plan activities for integrating phonological 
awareness into daily instruction. They can list their daily activities in the first column and brainstorm 
teaching strategies and phonological awareness skills linked to each activity in the second and third 
columns. This type of chart can be used on a daily or weekly basis to guide planning. Pass out copies of 
the goals and planning tool for teachers to use for lesson planning. Teachers and coaches can use this tool 
to develop strategies for integrating phonological awareness instruction into the classroom routine

You could also download a resource book list to help teachers generate ideas for phonological awareness 
instructional activities. Use this list to build a school resource and activities library that is made readily 
accessible to all teachers.
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No media

Handout: Learning Together about Integrating Phonological Awareness

Handout: Reflecting on Instructional Practices

Say:  Let’s review the different tools that have been provided for you.  Let’s look first at the Learning 
Together about Teaching Phonological Awareness.  The activities in this tool can help you plan a team 
meeting to show teachers how to create a planning chart for integrating instruction into daily activities-to 
see that phonological awareness activities can be integrated all day long.

Next, let’s look  at the Learning Together about Integrating Phonological Awareness. Teachers and 
coaches can use this tool to develop strategies for integrating phonological awareness instruction 
into the classroom routine.

The next tool, Reflecting on Instructional Practices, is the checklist that can guide teachers in reflecting on 
their current methods of teaching phonological awareness, recognizing where improvement is needed and 
identifying  strategies for improving instruction.  Coaches can use this tool to focus classroom observations 
and structure discussions during feedback conferences.



No Media

No Handout

Say: Literacy coaches and/or class mentors might be asking themselves what key components should be 
included in designing a phonological awareness instruction program?  First you are going to need to  
collaborate with staff to use a developmental continuum of skills and incorporate skill tracking and formative 
assessment to improve daily lesson planning.  Let’s take a closer look at these ideas.
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No media

Handout #13:  Planning Template: Working with Schools and Early Childhood Programs

Handout #14:  Creating Individual Professional Development Plans

Say: Let’s review the different tools that have been provided for you. Coaches, you can use the Creating 
Individual Professional Development Plan to tailor professional development activities to the individual 
needs of teachers.  Your teaching staff will complete  the self-reflections and coaches, you will then 
conduct classroom observations to assess each teacher’s progress toward meeting program goals. Using 
this tool, teachers and coaches can work together to pinpoint the individualized professional 
supports needed to improve a teacher’s phonological awareness instruction in the classroom.

Say:  Now lets look at the Here is a worksheet for coaches that can help tailor professional development 
activities to the individual needs of your teachers. Coaches and mentors can use this activity planner 
to help teachers understand how to plan small-group instruction in phonological awareness and 
integrate phonological instruction into thematic units and daily activities. Teachers can use the 
included planner to structure activities in their own classrooms.



64

Media: Preschool and Literacy visual diagram (already embedded)

Handout #3: Preschool and Literacy visual diagram

Say:  We have taken a close look at the first Doing What Works Recommended Practice-Teach 
Phonological Awareness.  Next, we are going to look at Recommended Practice #2: Engaging Students in 
Interactive and Dialogic Reading.



No Media

No Handout

Presenter Background Knowledge:

Level of Evidence: Strong
According to the What Works Clearinghouse (WWC) review, phonological awareness instruction improves 
phonological processing skills and, when combined with letter knowledge instruction, increases print 
knowledge. The strong level of evidence rating is based on the What Works Clearinghouse (WWC) review. 
The WWC report focused on immediate posttest findings to determine the effectiveness of the 
interventions. Studies that met the WWC evidence standards and met the evidence standards with 
reservations are cited below.

Phonological Awareness Training: The WWC found this practice to have positive effects for phonological 
processing. Eleven studies were reviewed, including two randomized controlled studies (one study had 
three substudies) that met evidence standards and one randomized controlled study (with two substudies) 
that met evidence standards with reservations because of high overall attrition. Several additional studies 
were not included in the overall rating of effectiveness: two studies because they compared different 
variations of Phonological Awareness Training to each other, which did not allow the effects of this training 
to be determined, and three studies that did not meet the WWC criteria.

Phonological Awareness Training plus Letter Knowledge Training: The WWC found this practice to have 
positive effects for print knowledge, potentially positive effects for phonological processing and early 
reading/writing, and no discernible effects for cognition. The WWC also found a potentially negative effect 
for oral language; however, this finding is likely the result of the comparison group used in one of the 
studies and not a general result of the intervention. Three studies were reviewed, including one randomized 
controlled study that met evidence standards, one randomized controlled study that met evidence 
standards with reservations because of high overall and differential attrition, and one quasi-experimental 
study that met WWC evidence standards with reservations.
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No Media

No Handout
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No Media

No Handout
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No Media

No Handout
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No Media

No Handout

Say: Much of the media and handouts for this training we made available from the website 
Doing What Works

The Doing What Works website is a website dedicated to helping educators implement 
effective educational practices and includes practice guides developed by the U.S. 
Department of Education's Institute of Education Sciences.


